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ABSTRACT
It has long been established that sex
education is very important to every youth who
faces great emotional and physical changes during
his/her maturation process.
In Hong Kong, sex education was only recently
encouraged to be taught in secondary schools by the
Education Department through the issue of the
Guidelines of Sex Education in Secondary Schools in
1986.
In this study, the sample consisted of two
groups of schools. One group claimed that they had
conducted sex education according to the Guidelines
(the treatment group). The other group did not conduct
any sex education programme (the non-treatment group).
Match group sampling method was adopted and
eight schools which were carefully paired were chosen as
sample schools in this study. A questionnaire designed
as the data gathering instrument, the questionaires were
sent to 620 Form two and Form four students of the four
pairs,of matched schools for obtaining information and
data for analysis.
The sex knowledge, sex attitudes and self-
acceptance of the students from the above two groups of
schools were compared for assessing the effectiveness
and usefulness of the sex education programmes.
In addition, the following information was also





sex education topics which were chosen by most
of the students,
teaching methods preferred by the students,
and
students' opinions towards sex education
conducted in their schools.
It was found that sex education did have an
effect on increasing students' sex knowledge at Form
four level, but not at Form two level; sex education,
however, has no effect on changing the sex attitudes nor
increasing self-acceptance of the students.
Students were generally not satisfied with the
schools' sex education programmes, especially in the
area of providing sex knowledge. The schools were found
to be conservative and had provided few opportunities
for male and female students to exchange opinions on
sexual matters.
About three quarters of the students considered
that sex education was important or very important and
more than half of the students thought that sex
education should be conducted through a formal
curriculum.
The sex knowledge of the students was
inadequate. However, more than half of the students who
had read pornographic magazines, claimed that their
motive of reading was to gain sex knowledge. Concerning
the attitudes towards pornography, male students liked
reading them more than the female students.
It was also found that girls were less able to
accept their sex. Male students also held a more open
attitude towards dating than girls. There were also
sexual differences in viewing what should be taught in
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Chapter 1
INTRODUCTION
Sex is defined as being male or female which is
inborn and natural. We are all sexual beings and have
the need to understand our sexual natures. For example,
a child's first experience with sexual feelings occurs
during the first year while being bathed and changed.
The pressure and motion of the washcloth on the genital
area brings pleasurable sensations in that very
sensitive part of the body which the baby enjoys.
When the infant is a little older and better
able to control the movements of limbs, shehe may touch
the genitals accidentally and then try to touch this
part of the body again. This is natural and human has
the desire to re-experience something pleasurable. Baby
boys often pull at their penis, but infant girls find it
more difficult to touch their genitals because they are
more hidden and so we see this activity less in them.
(Selzer, 1974). Since sex is a part of the body, even
infants and children have the curiosity and interest in
their own bodies, and sexual desire is one of our
inborn desires which is present in both infants and
adults. It is natural and humane for us to satisfy our
desire; but it is also our responsibility that we should
teach the youths to satisfy their sexual desire in a
considerate and socially acceptble way. Therefore sex
education is urgently needed to help people understand
our own sexual natures.
Sexuality is an important part of a person's
personality. It identifies a person's gender, as being
male or female. It concerns the state or condition of
being male and female, including all the anatomical,
physiological and psychological characteristics
pertinent to that gender. Also, it delineates the
responsibility of being a mother or a father in a
family. Furthermore, it differentiates the attitudes,
the feelings and behaviours of a person as related to
being male or female. We are all sexual beings and have
the need to understand our sexual natures as well as
to accept and respect our sexual identity.
Adolescents face physical and emotional changes
during their sexual maturation stages. These changes in
anatomy, feelings and behaviours at adolescence are
part of the natural preparation for the reproduction of
human beings. Adolescents are interested in knowing more
about these physical changes and it is not uncommon
that they would worry about such changes during
maturation. These are exampled by the pimples on their
. faces, the odour of the body, wet dreams, the
uncomfortable feelings during menstruation, etc.
Due to the curiosity of adolescents and their
concern of their body development, they have a strong
need to understand their sexual natures. Unfortunately,
most of them tend to find out the answers through their
peers who also lack sexual knowledge. Eventually, they
often turn to alternative sources such as movies,
newspapers and pornography which provide incomplete and
very often incorrect sexual knowledge and attitudes
to them. The incomplete and incorrect sexual
knowledge and attitudes often cause serious
consequences which might have long-term impact on
them. For instance, youths may spend a lot of time
in sex fantasy, involve in sex games, etc. As a
result, premarital sex and teenage pregnancy is
likely to increase. All these would in turn hinder the
wholeman development of youths and, in many cases,
cause bitter experience to them.
Sexuality is a growth process and sexual
attitudes and behaviours are being formed as one
transists from adolescence to adulthood. Parents and
teachers have the responsibility to provide adequate and
correct sex knowledge to youths and to help them to
build up responsible sexual attitudes; in order to
enable them to face the important changes during their
sexual development and thus have a good preparation for
adulthood in the future.
In Hong Kong, one can hardly expect parents to
provide sexual knowledge to their children because
Chinese are more conservative on sexual matters.
Furthermore, most of the parents themselves do not have
enough sexual knowledge and vocabulary to teach their
children. Under these circumstances, school becomes the
most important and suitable environment to put across
correct sex information and sexual values to students.
1.1 Backaround of the Studv
In Hong Kong, there is no formal curriculum of
sex education in schools. There are certain subjects
such as Biology, Human Biology, Social Studies,
Integrated Science, Home Economics and Religion which
together cover only a small area of sex education.
According to a survey conducted by the Family Planning
Association of Hong Kong (1983), school youths have only
limited sex knowledge and most of them are ignorant
about conception and contraception.
Owing to the Chinese cultural taboos on sex,
local youths seldom receive information about sex from
their parents or even from their teachers. The Family
Planning Association has been advocating that youths be
educated about sex through sex education for the recent
decades. Many social workers and counsellors also
believe that sex education is the only solution to the
increased incidence of premarital sex among youths which
often result in teenage pregnancies.
A local news in June, 1984 aroused the public's
awareness on the need of sex education in Hong Kong.
The event involved an 18-year-old unwed mother who gave
birth to a baby in the toilet of her home; she tried to
hide the fact from others and threw the baby out of the
window which led to the death of the baby. The judge of
this criminal offence commented that the cause of this
event was due to the lack of sexual knowledge of the
girl and that more sex education in Hong Kong might
prevent similar events from occurring.
In 1986, a Guidelines on Sex Education in
Secondary School (refer to Guidelines hereafter) was
published by the Education Department. The Guidelines
encourage secondary schools to have a more formal and
well-planned curriculum on sex education, although sex
education itself is not a formal subject in school.
The present study aims at finding out the
effectiveness of teaching sex education according to the
Guidelines. To achieve this, one group of students, who
had received sex education according to the Guidelines
was compared to another group of students who had not
received any sex education for differences in sex
knowledge, sex attitudes and self-acceptance.
Since sex knowledge, sex attitudes and self-
acceptance are the major components of sex education,
they were chosen as the research components in this
study.
It has been widely accepted that students are
expected to gain more sex knowledge after receiving sex
education (Clarke, 1982; Finkel Finkel, 1985). The
correctness and completeness of sex knowledge would
directly influence one's sex attitude. Powers (1977)
suggests that accurate information about sexuality can
prevent youth from having distorted views of the
importance of sex.
Besides sex knowledge, self-acceptance will also
influence one's sex attitude and decision making. A
person with a higher self-acceptance is expected to
have more responsible attitudes towards sex and decision
making. According to James (1980), a person's beliefs
about himself will influence his decisions and subse¬
quent actions. Kenney Orr (1984) further point out
that self-esteem and decision-making skills are closely
related to responsible behaviour.
The aims of sex education in secondary
school should help pupils to acquire not only accurate
knowledge about human sexuality and family life but
also to acquire better decision-making and communica¬
tion skills as well as a consistent system of values.
(Guidelines, 1986). According to Black DeBlassie
(1985), better teaching results will be obtained if
appropriate teaching methods preferred by the
students are used, and if the contents of the need of
the students are suitably selected.
Therefore, the survey on the sex knowledge,
sex attitudes and self-acceptance of students; the
assessment on the topics of sex education expected by
the students, the methods of teaching the students
prefer, and comments of students towards the sex
education curriculum suggested by the Guidelines
constituted the major parts of this research.
1.2 Obi eof.i VPS of tho Ql-nrU
The target group of students were those who were
receiving sex education programme suggested by the
Guidelines. The sex knowledge, sex attitudes and self-
acceptance of the target group of students were studied
and compared with the group of students who were not
receiving any sex education in order to find out whether
there was any significant difference between these two
groups of students on the above three aspects.
In addition, information on the methods of
teaching sex education preferred by students, their
comments towards the sex education curriculum and the
kind of sex knowledge which interests them most were
gathered for reference purpose.
It is hoped that the findings of this research
would be useful for improving the quality of sex
education in Hong Kong.
1.2 Research Comnonents
The components of this research are:
( i) sex knowledge of the sample group students,
( ii) sex attitudes of the sample group students,
(iii) self-acceptance of the sample group students,
( iv) the relationship among academic result, sex
knowledge and sex attitudes of the sample group
students,
( v) methods of teaching sex education preferred by
the sample group students,
( vi) topics of sex education expected by the sample
group students,
(vii) students' comments on the sex education
curriculum conducted in their schools.
1.4 HvDnthpsps
1. There is no significant difference on sex knowledge
between
( i) students of the treatment group and students
of the non-treatment group;
(ii) male and female students;
(iii) Form two and Form four students.
2. There is no significant difference on attitudes
towards dating between
( i) students of the treatment group and students
of the non-treatment group;
( ii) male and female students;
(iii) Form two and Form four students.
3. There is no significant difference on the self-
acceptance of being a woman or a man between
( i) students of the treatment group and students
of the non-treatment group;
( ii) male and female students.
4. There is no significant difference on the attitudes
towards pornography reading between
( i) students of the treatment group and students
of the non-treatment group;
( ii) male and female students.
5. There is no significant difference on the mean scores
of self-esteem inventory (SEI) between
( i) students of the treatment group and students
of the non-treatment group;
( ii) male and female students;
(iii) Form two and Form four students.
6. There is no interaction between
( i) education levels of students (Form two and
Form four) and treatment (whether or not
there had been sex education) of students;
( ii) sex of students and treatment of students;
(iii) education level of students and sex of
students
as reflected by sex knowledge.
7. There is no interaction between
( i) education levels of students and treatment of
students;.
( ii) sex of students and treatment of students;
(iii) education level of students and sex of
students
as reflected by sex attitude
8. There is no interaction between
( i) education levels of students and treatment of
students;
( ii) sex of students and treatment of students;
(iii) education level of students and sex of
students
as reflected by self-esteem.
9. There is no correlation between
( i) academic results and sex knowledge;
( ii) sex knowledge and attitude towards dating;
(iii) sex knowledge and self-esteem;
( iv) self-esteem and attitude towards dating;
( v) academic results and sex attitude.
1.S Variahles
Dependent variables: The dependent variables in this
study were (i) scores of sex knowledge, (ii) scores of
the dating scale, (iii) scores of the self-esteem
inventory, (iv) students' opinions towards sex
education, (v) sex attitudes of students and (vi)
academic results of students.
Independent variables: The independent variable in this
study were (i) sex of the students, (ii) whether or not
the students had received sex education and (iii)
. education levels of the students.
l_t_6 Definition of Terms
1. Sex knowledae
Sex knowledge covers the anatomy of reproductive
system, physiological and psychological changes during
puberty, pregnancy and childbirth, contraceptive methods
and venereal diseases.
2. Sex attitudes
In the present study, sex attitudes refer to the
self-acceptance of being a woman or a man, the pro and
con attitudes toward premarital sex, dating and
pornography.
8. Solf—arrpntanrp
In the present study, the definition of self-
acceptance suggested by Burns (1982) is adopted. Burns
(1982) refers to self-acceptance in the following way:
The individual feels he is a person of worth,
respecting himself for what he is and the extent to
which he feels positively about himself, and not
condemning himself for what he is not. Low self-
acceptance suggests self-rejection, self-derogation
and negative self-evaluation.
1.7 The Importance of the Study
Sex education could help young boys and girls
to realize their sex roles, to understand the roles of
being fathers and mothers, to build up a more accurate
sexual judgement and to understand oneself more
thoroughly; it should also help them to solve the
emotional problems and overcome the stress which they
might face during puberty.
We may all realize the importance of sex
education to individuals, especially adolescents. And
yet, we need a high quality sex education in order to
fulfil the objective of helping adolescents to make
responsible decision. There is little research on
whether sex education has been adequately provided in
secondary schools in Hong Kong. It is hoped that the
results of this study can reflect whether the sex
education being conducted in local secondary schools has
to any extent the effect of
( i) increasing students' sex knowledge;
( ii) changing students' sex attitude and
(iii) increasing their self-esteem.
These three components are chosen as the index
of effectiveness as they are considered the main
objectives of sex education.
In addition to the assessment of these three
main components, students' comments on sex education
are also studied to partially reflect the
successfulness of the curriculum. The topics and
teaching methods of sex education preferred by the
students can be used as a reference for improving the
quality of sex education.
Anyhow, it is hoped that this study may improve




2.1 Review of Literature related to Sex Knowledge.
Sex Attitudes and Self-acceotance.
A. Sex Attitudes and Self-acceptance
In defining sex attitude, Fisher and Byrne
(1981) mentions that Through a simple association with
rewards and punishments, sexual stimuli come to elicit
emotional responses and these in turn lead to
evaluative responses- that is, attitudes to the stimuli
concerned and to other associated cues. Such attitudes
justify to people the emotions with which they react to
sexual events, either a positive or a negative emotional
reaction.
According to Burns (1982),The self-concept is
composed of all the beliefs and evaluations one have
about oneself. These beliefs is often termed the self-
images or self-picture and evaluations is frequently
referred to as self-esteem, self-worth or self-
acceptance. Burns (1982) and Rohwer( 1980) also
consider self-esteem as equivalent to self-acceptance.
Wells (1976) finds that many psychologists equat self-
esteem with self-concept. Shavelson (1984) does not
distinguish between self-concept and self- esteem. The
present study adopts the equation of self-esteem to
self-acceptance and self-concept.
B. The Effects of Sex Education on students
A study conducted by Parcel Luttmann (1981)
finds that sex education increases students' knowledge
but does not reduce their guilt feeling. Another study
also suggests that sex education does not change
students' permissiveness in their sexual behaviour. But
they do become more confident in their ability to make
correct decisions about their own sexual behaviour
and more liberal in their thinking on family planning
and abortion (Hoch, 1971). Dignan, Denson et al (1985)
also finds out that sex education helps students feel
more comfortable towards sexuality.
Sex education could have a positive effect on
student's self-esteem and decision-making skills
(Cooper,1980). The main objective (heart) of sex
education is to teach young people to make responsible
and informed choices (Calderone, 1975; Kirby, Alter
Scales, 1979; Gordon, Scales Everly, 1979; Passmore,
1980)
The ability to verbally communicate one's
feelings to another person provides adolescents with a
skill which can enable them to avoid peer pressure
regarding sexual activity (Klein, Belcastro Gold,
1984). Klein et al (1984) also finds that students gain
better communication skills through sex education.
Therefore, sex education should also aim at improving
communication skills on sexual matters.
It is noticed that some of the above main
objectives of sex education are also mentioned in the
Guidelines of Sex Education on Secondary Schools
(Education Department, 1986). The aims of the sex
education in Secondary Schools should help pupils to
acquire not only sexual knowledge and family life but
also better decision-making and communication skill as
well as a consistent system of values. In other words,
students who have received sex education should be
more comfortable in communicating with others on sexual
matter and gain better decision-making skills as
support by Kenney Orr (1984).
C. Sex Knowledge. Sex Attitudes and Self-acceptance
( i) The Relationship between Sex Education and Sex
Knowledge
Students have found that exposure to sex
education can increase sex knowledge (Clarke, 1982;
Finkel Finkel, 1985; Klein, Belcastro Gold, 1984;
Parcel Luttmann, 1981; Philliber Tatum, 1982).
. That is, students will acquire more sex knowledge after
receiving sex education.
( ii) The Relationship among Sex Knowledge, Sex
Attitude and Sexual Behaviour
Some studies (Bidgood, 1973; Kirby, 1983) find
that exposure to sex education does not only increase
sex knowledge but also tolerant attitudes towards sex.
Reid (1982) also finds that sex education, apart from
increasing sex knowledge, has produced a liberating
effect on sex attitudes, and students feel less
embarrassment towards sex. Powers (1977) also suggests
that accurate information about sexuality can prevent
youth from having distorted views of the importance of
sex.
Furthermore, Strouse Fabes (1985) take an
assumption that if young people have factual information
about the nature and possible consequences of various
sexual actions and have discussed and formulated
individualistic values of sexual conduct, they will
either avoid experimentation or protect themselves
against unintended pregnancies by utilizing con¬
traceptives. In other words, it is expected that a
student who has more sex knowledge is more likely to
perform responsible sexual behaviour and usually
has a more positive sex attitude. (Finkel Finkel,
1985)
(iii) The Relationship among Self-acceptance, Sex
Attitudes and Sexual Behaviour
A person with a higher self-acceptance is
expected to have a more responsible sex attitude which
will influence his or her decision making. This is
supported by Powers (1977) who says, If a girl thinks
she is the master of her behaviour, she would feel being
used for someone else's pleasure is beneath her dignity
and standards, is unlikely to involve in the sexual
behaviour which fulfil her boy-friend's sexual desire.
A boy who thinks he is a responsible person of honour
and integrity who feels contempt for preying on weaker
or less knowledgeable person is unlikely to attempt to
persuade a girl to engage in activities which might
expose her to injury or criticism. Fox example, she
would become an unwed mother and have to drop out from
qrhnol
According to James (1980), a person's beliefs
about himself will influence his decision and action.
Self-esteem and decision-making skills appear to be
strongly related to responsible behaviour (Kenney
Orr, 1984).
Diepold (1979) points out that teenagers'
feelings about their sexual selves has a great impact
upon their general self-image. Low self-esteem is more
frequently found among delinquents than nondelinquents
(Johnes Swain, 1977; Lund Salury, 1980) and sexual
activity among deliquent adolescents is significantly
greater than that of the general adolescent population
(Deisher, 1980; Schroeder, 1981). It is also proved by
Horn Sc Rudolph( 1987) that the self-concepts of
adolescent mothers were lower in comparison to the
norm.
One of the important aims of sex education is to
teach young people to make responsible and informed
choices (Kirby, Alter Scales, 1979; Passmore, 1980). A
high self-esteem, on the other hand, is highly
correlated with responsible decision making and
responsible behaviour (Powers, 1977; Kenney Orr,
1984). Furthermore, Powers (1977) and Diepold (1979)
indicate that self-esteem influences one's sex
attitude. The fact that sex education increases the
self-esteem of students is further supported by Cooper
(1980); this will in turn help them to make responsible
choice and hence decrease the cases of teenage
pregnancies.
The overall self-concept of a person appears to
be correlated with individual academic ability (Marsh
Parker, 1984). The different areas of self-concept of a
person are substantially correlated with the academic
ability measures of a person's self-concept (Marsh,
Parker Smith, 1983; Marsh, Relich Smith, 1983;
Marsh, Smith, Barnes Butler, 1983). There are also
findings which show that low achievers are more likely
than high achievers to have sexual intercourse and to
experience premarital pregnancy. Furthermore, students
with higher academic grades are more likely to label
sexual intercourse before marriage as a bad behaviour
(Philliber Tatum, 1982). It is further supported by
Jessor et al (1983) that both males and females, who
have intercourse at their earliest ages, tend to place a
low value on academic achievement.
In view of the above findings, academic ability
is correlated with overall self-concept and premarital
sex is also correlated with academic ability.
Therefore, lower achievers in academics would have more
liberal sex attitudes towards premarital sex.
D. The Importance of Involving Students' Opinions in Sex
Education
Davis Harris (1982); Maslach Kerr (1983)
suggest involving students in the sex education
curriculum development in order to prepare a sex
education programme which is more conforming to
their needs. It is further supported by Clarke (1982)
that careful monitoring of teenagers' views and opinions
could lead to more effective sex education in schools.
. It is important to find out what students want to know
about sexuality and reproduction (Davis Harris,
1982). Black DeBlassie (1985) also point out that a
higher rate of success in sex education is obtained when
the instruction is based on the needs of the student.
2.2 Review of Sex Education outside Hong Kong
A. Sex Education in the United States
In the United States, nearly all of the states
approve sex education; and the schools in some of the
states even start their sex education curriculum in
kindergarten and carry it through high school. A study
on the sex education curriculum in the United States
could provide helpful information in preparing a better
sex education curriculum to the Hong Kong students.
With the sexual freedom that has developed
during the sixties, the numbers of abortion and venereal
diseases have increased since then (Brown, 1981)
According to Kinsey et al (1948, 1953) and Hunt (1974),
there have been a great many shifts in American
attitudes about sex. Nonetheless, the Americans have
greater willingness to tolerate the sexual practice of
others. There is evidence that the younger ones have a
more permissive attitude about premarital sex than the
older ones (Glenn and Weaver, 1979). Also, there is a
large increase in premarital intercourse in both male
. and female when compared with previous studies
(Curran, 1975; Kenney and Orr, 1984). However, the
increase in premarital intercourse has not been
accompanied by a similar increase in the use of
contraception (Maslach and Kerr, 1983). As a result,
the number of teenage pregnancies increase rapidly
(Chilman, 19 83). Approximately one million unwanted
teenage pregnancies occur in the United States each
year, including 30,000 girls who were only fourteen
years old or younger (Alan Guttmacher Institute, 1976).
The increased number of teenage pregnancies has also
resulted in more cases of abortions (Strouse, 1985). A
recent survey indicates that almost 40% of today's 20-
year-old women have had at least one pregnancy while in
their teens. 21% have had at least one birth, and more
than one in seven have had at least one abortion.
(Kenney Orr, 1984). Teenage abortion constitute one
third of the total abortions in United States (Tang,
1984).
The increase in sexual activity has been
accompanied by an increase in the incidence of
venereal diseases (VD). In 1977 there were 2.5 million
new cases of VD and one fourth of them involved teens
(Powers, 1977). These included the as-yet-incurable
genital herpes that had struck about 20,000,000
Americans (Felman et al, 1983). In addition, the World
Health Organization predicts that the United States
may have more than 250,000 cases of the Acquired
Immune Deficiency Syndrome (AIDS) by 1991.
According to Powers (1977), the American
society glorifies sexuality; a lot of products are
publicised through the mass media by using sex. Since
accurate information about sexuality can prevent youth
from having distorted views of the importance of sex,
sex education is urgently needed to prevent unwanted
pregnancy and to stop the spread of VD in the United
States. Sex education, in its broad sense, covers
masculinity, femininity, affection, feeling about
ourselves, relationships, love, consideration and
contraception.
There is widespread agreement in America that
sex education should be provided by parents at home
(Brown, 1981; Calderwood KirKendall 1970). It has been
found by Gordon, Scales and Everly in 1979 that less
than 20% of teens believe their parents would give
them a satisfactory sex education. As a matter of
fact, parents in the United States are reluctant to
discuss sexual matters with their children because they
themselves lack the knowledge and vocabulary. Some
parents even avoid the opportunities to help their
children to learn about sexuality (Brown, 1981). A
.report of the Sex Information and Education Council of
the United States (March, 1980) also supports the above
findings; it finds that only 15% of mothers and less
than 8% of fathers have talked to their children about
premarital sex or intercourse; less than 13% of
mothers and 6% of fathers discussed venereal diseases;
and only 8% of mothers and 2% of fathers have
mentioned birth control to their children; 80% of the
parents believe that sex education should be taught
in schools.
Sex education varies greatly in quality and
comprehensiveness in different states and among schools.
Despite the differences in emphasis among the various
sex education courses in the United States, the common
and primary goal above all is to increase the sex know¬
ledge of students in order to enable them to make
responsible decisions about their lives (Gordon, Scales
Everly, 1979; Passmore, 1980). The most frequently
covered topics are anatomy and physiology, pregnancy,
child-bearing and venereal disease. Approximately 75%
of the programmes also provide information about
contraception, abortion and likelihood of teenage
pregnancies. Some of the moral issues such as avoiding
unwanted sex are often included in the curriculum, but
controversial issues such as masturbation,
homosexuality and sex techniques are seldom
covered.(Orr, 1982; Sonenstein Pittman, 1982)
Unfortunately, although nearly all of the
students in the United States receive sex education,
less than 10% of the teenagers have the opportunity to
participate in a high quality sex education programme in
schools (Kirby, Alter Scales, 1979; Scales, 1981). The
reasons are summarized as below:
1) Lack of qualified teachers (Malfetti and Rubin, 1967;
Rienzo, 1981).
2) Lack of clear cut objectives for sex education
(Rienzo, 1981).
3) Sex education programmes are not tailor-made for
the youngsters. (Davis Harris, 1982).
Ways of improving the sex education in the
United States are summarized as follows:
1. Teaching of values.
Rienzo (1981) suggests that the programme should
focus on teaching the skills necessary for
responsible and informed decision making which in
turn involves the teaching of values. Diorio (1981);
Mc Cormick, Folcik Izzo (1985); Rogers, Merriam
Munson (1983) and Tucker (1985) also suggest that
feelings of guilt and ideas about morality should be
essential elements in the sex education programme in
order to facilitate sexually responsible behaviour.
2. 'Tailor-made' programme for students.
Clarke (1982) points out that careful monitorinc
of teenagers' views and opinions could lead to more
effective sex education in schools. Maslach Kerr
(1983) also point out that a successful sex education
should be a 'tailor-made' programme towards the
adolescents' needs.
3. Improving the quality of the sex educators.
Schiller (1970) points out that to develop
successful sex education programmes, sex educators
must be prepared. Trost (1985) supports that sex
education would be improved when more teachers
realize the importance of sex education and are more
relaxed and interested in their teaching.
4. Involvement of parents.
Parents play an important role in influencing
the sexual attitudes, knowledge, and behaviour of
their children (Chilman, 1983; Gordon, 1981). A lot
of evidence indicate that positive sex attitude and
sexual behaviour are often the outcome of an
increase in open communication between parents and
children (Darling Hicks, 1982; Lewis, 1973; Strouse
Fabesf 1985; Walters Walters 1983). Therefore,
a more successful sex education would be obtained if
parents are involved.
B. Sex Education in Sweden
Sex education in Sweden has been compulsory
in all schools since 1956. Sex education is taught from
junior level( 7 year-old children) to upper
secondary school level( 19 years old) (BoethiUs,
19 84). After the first world war, the young in Sweden
developed a more open and free attitude towards
sexuality. This change might be the most important pre¬
requisite to the sex education that was started in
schools during the following decades (Holmstalt, 1972)a
According to Trost( 1985), the aim of sex
education in Sweden is to decrease the rate of
abortion and fertility of teenagers. Trost (1985)
considers sex education in Sweden successful because the
rate of fertility and abortion has constantly decreased
throughout the period from 1975 to 1982. The rate of
abortion in the United States, on the other hand, has
increased during the same period. In addition, the
pregnancy, abortion and birth rates for teenagers are
considerably higher in the United States than in Sweden.
In respect to the decreasing number of abortions and
pregnancies in Sweden, Brown (1983) says These low and
declining rates are probably at least in past due to a
close partnership between the schools and the family
planning services; easy access to contraceptive
services; the widespread use of such services by young
people; strong ideological support for responsible
sexual decision equally shared by young men and women; a
general cultural acceptance of sexuality as a part of
intimate relationships and of the need to integrate
contraceptive education into the wider concept of human
relationships; supportive professional attitudes and
roles in the medical community; and politically secure
legislation on contraceptive and abortion services which
make them legally and easily available. The report of
the Swedish official commission on abortion (1983) also
refers to sex education in schools as one of the
important factors behind the decreasing number of
abortions in Sweden (Boethius, 1984).
Despite these facts, conducting sex education in
Sweden is not without problem. Trost (1985) reveals the
following difficulties:
1. Teachers seldom have special training in the
teaching of sex education.
2. Content of the sex education programme is incom¬
plete with the physical and technical aspects
prevailing.
In Sweden, sex education is also taught through
television. There are also many gynecological clinics
which provide consultation on sexual matters or
interpersonal problems. The clinics also prescribe
pills to the girls and give away condoms to the girls or
boys at no cost. Sweden has been putting on a massive
and multifaceted endeavor to inform and influence
teenagers in family planning matters during the last
decade. (Trost, 1985)
C. Sex Education in the United Kinadom
According to Pearson Lambert (1977) and
Farrell (1978), sex education is given to nine out of
ten teenagers by their secondary schools in the United
Kingdom.
Sex education in the United Kingdom may begin
for some children as early as in their infant stage or
at the age of 5-8 and up to secondary school (Reid,
1982). Children in junior and middle school normally
receive sex education as part of a planned programme.
At the age of 11- 13,most children receive a revision
course of sex education. At the age between 14 and 16,
children who take examination in sex education related
subjects such as biology, home economics, would receive
further sexual information. On the whole, a detailed
national or local curriculum is absent and each school
is fully entitled to draw up its own sex education
programme.
According to Reid (1982), courses of 'education
for personal relationships' have increased markedly in
recent years. Courses intended to prepare teenagers for
the responsibilities of parenthood have also become
increasingly common. The aims of sex education in United
Kingdom mainly include:
1. improving decision making skills
2. raising self-esteem and clarifying values
3. becoming aware of the consequences of one's own
action
4. increasing one's sensitivity to the needs of others.
Sex education programmes nowadays put much
greater emphasis on education for personal relation¬
ships and family life. In many schools, the provision
of factual information on the biology of sex has become
merely a small part of the total programme (Reid,
1982).
Here is an evaluation made on the British sex
education:
1. Students gain more sex knowledge after receiving sex
education (Hoch 1971; Watson and Rogers, 1980)
2. Sex education has a liberalizing effect on attitudes
to sexuality in general, but without any accompanying
effect on personal behaviour (Reid, 1982).
3. Sex education has no effect on behaviour (Ashton,
1980; Ashken and Soddy, 1980; Farrell, 1978)
4. According to Pawsey (1980), despite the growing
emphasis on the teaching of sex, the rate of
abortions continues to increase. Farrell (1982) also
points out that sexual activity amongst young
teenagers has increased recently. According to the
latest figures from the Brook Advisory Centre the
number of unwanted teenage pregnancies continue
rising in the recent years (Clarke, 1982).
5. According to Reid (1982), the involvement of parents
and school counsellors, combined with an acceptable
source of contraceptive supplies could reduce
teenage pregnancies. Parkes (1976) and Reid (1982)
conclude that it is necessary to improve the
motivation of teenagers in using contraceptive
devices in order to prevent pregnancies.
6. Similar to the United States, lack of qualified
teachers is one of the difficulties in developing
sex education (Ginzell, 1981).
Chapter 3
SEX EDUCATION IN HONG KONG
3»1 The Need of. Sex Education in Hong Kong
According to the Family Planning Association of
Hong Kong (FPAHK,1983), the possible sources from which
local secondary school students gain their sex
knowledge are as follows (listed in descending order of
being informative): Sex education talks, newspapers
magazines, friends classmates, teachers and parents
guardians. Only less than 6% of students feel that
the answers of their fathers would be helpful and less
than 30% of the girls feel that their mothers
would provide helpful answers to sex-related
questions.
The more liberal attitudes among the youth in
Hong Kong towards sex is reflected in the survey among
school students conducted by FPAHK at the end of 1981.
It shows that about one in two teenagers between the
age of 14 and 18 engage in dating. Over half of those
who have dating behaviour, perform some of the
following physical intimacies they are holding hands,
kissing and necking, petting and having sexual
intercourse. Over half of the school youths say that
they would not mind if hisher spouse has a premarital
sex with somebody else. The statistics of the
Youth Advisory Service of the FPAHK (1986) also shows
that the majority of the adolescent problems bring to
the counsellors are concerned with sex.
In Hong Kong, teenage abortions constitute about
5% of the total abortions. However, about 30 to 80% of
the teenage abortions are late abortions which carry
much risk to the teenage mother. Such late abortions
are attributable to the fact that the girls are so
inexperienced and ignorant in their bodily changes,
unwilling to accept the fact of pregnancy, hesitant in
confiding to their parents and lacking economic
resources to undergo early abortions. The number of
unwed pregnancies has increased a lot in recent years
(Tang, 1984).
A survey conducted by the Young Women's
Christian Association (1986) further reveals that
nearly half of the respondents (age between 12 and 23)
who were involved in cases or potential cases of the
YWCA's outreaching team, began dating when they were 13
or under; and more than half of the respondents say they
have sexual relations with others. The permissiveness
towards sexual behaviour of Hong Kong youths are
further reported by the FPAHK (1986). About 33% of the
Hong Kong young men have had coital experience; and
nearly half of those who have had coital experience
gained their first sexual experience through
premarital sex with a girl friend and one-quarter of
them have it with prostitutes. Women are more
conservative than men in having premarital sex; nearly
half of the men say they have had more than one
premarital sexual partner while only one-quarter of the
women report of having more than one. More than one
half of the respondents have heard of premarital sex
among their close friends. Apparently, the more free
and open sex attitude among youths has resulted in more
teen pregnancies (Tang, 1984). The actual number of
abortions performed in women under 20 years of age has
increased by about four times from 1973 to 1981
(Tang,1984). According to the findings of a survey
conducted by the FPAHK (1986), about 3 0% of the unwed
mother have had abortions, over half of which were
performed by illegal service in Hong Kong or in
mainland China.
According to the record of the 11th Asian and
Oceanic Congress of Obstetrics and Gynecology (1987),
half of the unmarried girls who sought abortions through
youth health advice centres have multiple sex partners;
there is a growing trend for teenagers in the 15 to 18
age group to have casual sex with partners when they
have only met briefly. Most of the girls say the reason
they have had sex was because they felt good at the
time. This contrasts strongly with the results of a
survey conducted between 1977 and 1979 where the women
who sought abortions say their partners have been their
steady boyfriends. Ignorance about proper contraceptive
methods is reflected in the fact that one quarter of
the pregnant girls say they have used unreliable
methods such as the safety periods, condoms or
had taken no precautions at all. An average of 100
young girls every month visit the Youth Advisory
Service Centre and the Youth Health Care Centre of the
FPAHK to obtain morning after pills, abortions or
contraceptive information.
According to Tang( 1984), the main factors
leading to Hong Kong's increasing number of unwed
pregnancies are due to changing family structure which
resulted in the lack of adult supervision, the portrayal
of sex in media, peer group influence, and the earlier
maturation of teenagers today. She suggests that by
evidence there is a correlation between adequate sex
information and responsible behaviour.
Parents in Hong Kong are unable to provide
adequate sex information to their children. Less than
10% of Hong Kong youths think that their parents are
the most informative source of sex knowledge (FPAHK,
1983). This is further supported by the findings of the
Family Planning Association of Hong Kong (1986) that
the father is a very inadequate source of sexual
knowledge for adolescents. The majority of respondents
report that their fathers have never discuss sexual
matters with them. Half of the females have discussed
some sexual matters with their mothers but the majority
of the males never discuss with their mothers. The
survey concludes that sex education beginning at home
is far from being materialised. A survey conducted by
the Young Women's Christian Association, 1986 also
finds that more than three quarters of the young
respondents (age between 12 and 23) who were involved
in cases or potential cases of the YWCA's outreaching
team, say their parents have never told them anything
about sex.
The survey of FPAHK (19 86) reveals that about
one third of the local youths consider themselves to
have received sex knowledge from school. Furthermore,
the report of Young Women's Christian Association (1986)
also shows that less than half of the respondents say
that their schools has conveyed sex education to them.
Among the respondents, nearly half consider that the
teaching in school is inadequate. Apparently, schools
in Hong Kong should play an important role in providing
sex education to youths since parents fail to teach them
in the family.
3•2 Sex Education in Hong Kong Schools
Sex education is not taught as a separate
subject in Hong Kong Schools. In 1984, the Assistant
Director of Education, Mr. John Winfield suggested that
it was the Education Department's policy to integrate
sex education into the basic subjects such as health
education, social studies and religiousethical
education. To complement the formal curriculum, schools
were also recommended to teach pupils about sex through
informal extra-curricular activities.
According to Winfield, parents objected when the
Education Department tried to promote sex education in
the early 1970s. As early as 1971, guidelines for sex
education were issued to primary and secondary schools.
From 1972 to 1975, the Education Department encouraged
primary schools to include simple instruction on
personal development concerning puberty.
The Social Studies syllabus for junior secondary
forms issued in 1975 included topics on family life
education and human growth and development. Winfield
said that the Social Studies syllabus covered all the
topics that one could think of concerning sex
education. However, only about a quarter of Hong Kong's
secondary schools taught Social Studies from form one to
three pupils, and because of streaming of subjects in
the upper forms, some pupils would eventually give up
this subject.
The Educational Television Section of the
Education Department has also produced a series of six
programmes highlighting adolescent behaviour and the
physical and emotional problems which adolescents face.
Winfield said that Hong Kong's 45 0 primary and
750 secondary schools regularly take advantage of sex
education service provided by the Education Department,
Family Planning Association of Hong Kong, Social
Welfare Department and the Medical and Health
Department.
A 'Guidelines on Sex Education in Secondary
School' was published in 1986. The guidelines encourage
schools to have a more formal curriculum on sex
education. The main points of the 'Guidelines on Sex
Education in Secondary School' are listed below:
1) Sex education covers three main aspects of personal
development, they are: physical growth, emotional
maturation and interpersonal relations.
2) Sex education could be taught as an integrated
part of the formal curriculum and supplemented by
topic-related extra-curricular activities.
3) Schools are advised to plan sex education programmes
according to the needs of their pupils and school
environment.
A more detailed content of the Sex Education
Curriculum suggested by the 'Guidelines' is listed in
Appendix I.
The Deputy Chief Inspector of Schools, Mr.
C. L. Ho pointed out in 1986 (Appendix IV) that the
Guidelines aim at providing mainly some guiding
principles and advice on the implementation of sex
education in schools. He said that the Education
Department did not have a list of schools which were
providing sex education following the provisions in the
Guidelines.
In 1987, the Director of Education Department,
Mr. Y.T.Li said that sex education is not taught in the
same way as in some countries. It is not a subject of
the formal curriculum but it does integrate into
relevant subjects like biology and social studies. This
is the best way to handle the subject because it deals
with the two different aspects of sex reproduction and
then human relationship. Sex education in Hong Kong,
as we may aware, is conducted in a hidden curriculum.
Nonetheless, it appears that sex education has
not been thoroughly contained in the syllabuses of
related subjects and students have not been given a
complete sex education through school teaching. As
reflected in the syllabus of Certificate Examination for
Hong Kong, the topic birth control methods has not
been specified in the social studies syllabus. As for
the human biology syllabus, it only emphasizes the
principle underlying birth control methods, and the
human biology syllabus is the only syllabus which has
included topics concerning birth control methods.
Obviously, it would not have been possible for teenagers
to acquire adequate knowledge on contraception through
the existing school subjects.
The Medical School of Hong Kong University
has been conducting a Human Sexuality Course for medical
students of the university since 1980. After getting
feedback from the students, teachers and tutors, the
course was modified significantly to suit the needs of
students. 99% of the students feel that the course is
worthwhile (Tang Whyte, 1984). Another finding shows
that the local Medical Students are extremely
conservative and generally have little precise sex
knowledge, as compared with their Western counterparts
(Tang Whyte, 1984). A former head of the University of
Hong Kong's Department of Psychiatry, Professor K.
Singer (1986) also points out that Hong Kong's doctors
know little about sexual behaviour and many doctors
share most of their patients' misconceptions and myths
about sex and Hong Kong doctors are especially
handicapped by Chinese cultural taboos on sex. These
findings reflect that even the brighter students who
gain entry to the Medical Faculty in the University of
Hong Kong are inadequate in their sex knowledge. This
fact strongly suggests the urgent need of a more formal
and concrete sex education for the local students.
3.3 Sex Education Outside Schools
The FPAHK produced a series of 10 programmes
which adopted a case discussion format to clarify mis¬
conceptions and anxieties faced by youths with regard to
various sexuality issues. These were broadcast over
Radio Hong Kong in January, 1986. Another series of 6
programmes on sex education produced by the FPAHK, were
screened through Hong Kong Television Broadcasts, as
part of its Good Morning Hong Kong programmes in
August, 1985.
The Radio Television Hong Kong (RTHK) also
produced a sex education series which consisted of 10
programmes and were screened through the two Chinese
television stations from September, 1987 to November,
1987. A second sex education series produced by the
RTHK has been scheduled for screening through television
in 1998
Some local volunteer agencies also conducted
some sex education through seminars, counselling etc.
Among these volunteer agencies, the FPAHK conducted the
most comprehensive sex education through seminars,
books, training courses etc. The Youth Advisory Service
of the FPAHK also provides both individual and group
counselling to unmarried youths under the age of 26 on
matters related to fertility regulation, adolescent
growth, sexuality and human relationship and medical
problems. A Youth Health Care Centre was also
established by FPAHK in 1986. It provides integrated
medical and counselling service for young people in the
area of fertility and sexuality. The range of services
of Youth Health Care Centre includes medical
consultation and treatment, sexuality and pregnancy
counselling, contraceptive advice and service, as well
as physical check-up and laboratory tests. The clients
of the Youth Advisory Service and Youth Health Care
Centre range from 11- 2 5 years of age, the majority
(over 90%) are single. Also the Youth Hotline Service
of FPAHK is very popular among the youth. About half of
all enquiries are concerned with contraception and
conception; and one-fifth of the enquiries are concerned
with adolescent physical changes (FPAHK, 1986). All of
the above data also suggest that formal sex education
is urgently needed for educating the local youths.
Chanter 4
RESEARCH METHODOLOGY
4. 1 Met hnrlrl rrrr
Descriptive survey method was used in the
present study, and questionnaires were designed as the
data gathering instrument.
Match group sampling was used because the
background of the schools (e.g. religious background,
boys' schools, girls' schools, co-education schools,
subsidized schools) often have significant influence on
sex education. For example, girls' schools may put
more emphasis on sex education than boys' schools. Some
religious schools tend to be more conservative and are
more reluctant to put much emphasis on sex education.
Therefore, the match group sampling method was adopted
in order to minimize these associated factors which
may have influence on the teaching of sex education in
different schools.
4.2 The Pilot Studv and Its Result
Prior to carrying out the main study, a pilot
study was performed in order to test (i) the reliability
of the measurement, (ii) the time needed for completion
of the questionnaire,(iii) whether or not students would
feel embarrassment while filling up the questionnaire
and (iv) ways for improvement of the measurement.
The questionnaires were administered to three
schools (which were different from the schools used in
the main study) for pilot study in March, 1987.
Three classes of Form two and Form four students
assisted in completing the questionnaire. About 110
completed questionnaires were collected and analysed.
The students were also asked to write down five to
eight items of sex education topics they preferred to
be taught. The topics preferred by students were then
used to form part of the questionnaire of the main
study.
The measurement used in the pilot study was
developed from four types of instruments which included
sex knowledge, sex attitudes, family relations and
communication skill. It was found that the instruments
for measuring family relations and communication skills
could not achieve the aims of this study. In addition,
it was not desirable to have too many different types of
questions in one questionnaire. Therefore, the
questions on family relation and communication skills
were eventually deleted in the main study. Instead, the
measurement of self-acceptance of the students was
introduced in the questionnaire. Furthermore, it was
noticed that there was imbalanced emphasis of the
questions for the measurement of sex knowledge and sex
attitudes. As a result, some of the questions about sex
knowledge were deleted and more questions on sex
attitude were added. Some of the questions with
misleading meanings were modified and revised.
It took about thirty minutes for the students to
complete the questionnaire in the pilot study. It was
also found that the students were cooperative and were
not embarrassed while filling up the questionnaire.
Based on the information gathered from the pilot
study, the questionnaire was redesigned and finalized.
4.3 Desianina of Questionnaire
The method adopted in this study was a survey
research, by using questionnaire.
The questions in the questionnaire for the
students were selected items from the following
instruments:
( i) A 24-item version of the Miller-Fisk sexual
knowledge questionnaire (H.G. Gough,1974),
( ii) the questionnaire of 'The Survey on Family Life
Education and Sex Education' conducted by the
Family Planning Association of Hong Kong in
1981 and 1986.
(iii) 'The Self-Esteem Inventory (Coopersmith,1967)
( iv) The Chinese version of 'The Self-Esteem Inven¬
tory' translated by Cheung (1982), and
( v) 'The Dating Scale' (Bardis, 1962).
There were also some questions which were designed by
the writer.
The reliability of the Bardis' scale had been
calculated and the result of corrected split-half
reliabilities were reported as 0.93 for a sample of
male undergraduates, 0.79 for a sample of female under¬
graduates and 0.89 for a sample of adults. The scale was
found to have adequate reliability.
Edgar, Powell et al (1974) report high internal
consistency coefficients for the total self- esteem
scale of Coopersmith's SEI. Watkins and Astilla (1980)
report a moderate test-retest reliability and a moderate
construct validity of Coopersmith's SEI. The Chinese
version of Coopersmith' s SEI used in this study was
adopted from Cheung (1982). The value of Cronbach's
alpha for the Chinese version of SEI is reported as 0.72
in a survey conducted to a sample of Form four Hong
Kong secondary school students (Cheung, 1982).
The instruments carry with acceptable
reliability and are widely used in other countries.
Therefore, these instruments were adopted in the present
study. The most suitable questions were chosen from the
instruments and then translated, or modified and used
as parts of the questionnaire in the main study.
The translated and modified version of the
instruments for measuring sex knowledge, sex attitude,
self-esteem and students' opinion towards sex education
were combined to form a questionnaire which was
administered to all the subjects.
The Students' Questionnaire consisted of
multiple choice questions. The contents of the
questionnaire are divided into six parts.
1) General information which includes education
level, age, sex, number of siblings, source of sex
information and results of scaling test.
2) Sex knowledge.
3) Sex attitude which includes attitudes towards
dating, reading pornography, premarital sex and
the acceptance of being a woman or a man.
4) Self-acceptance in general.
5) The students' expectation on the content and
method of teaching of sex education.
6) The opinions of students towards sex education
conducted according to the Guidelines.
A copy of the questionnaire is attached in Appendix II.
The measurement consisted of 16 questions on sex
knowledge; among them 9 were multiple choice questions,
each with 4-6 choices for which only one is the.
correct answer. The other questions consisted of 7
statements; students were asked to indicate whether they
agree, disagree or have no idea on each of the 7
statements.
There were 12 questions for measuring sex
attitudes, among them 4 were multiple choice questions;
the other questions were for measuring the attitude
towards dating behaviour which consisted of 8 short
statements, a Likert scale with four options (ranges
from totally disagree to totally agree) was used to
measure the students' attitudes towards dating.
The questions for measuring self-esteem
consisted of 25 short statements; generally answered by
'like me' or 'unlike me'.
The scoring methods were listed below:
(1) Sex knowledge. A simple score of the number of
correct answers given to the multiple choice
questions was used.
The scores obtained from the questions on
contraception and venereal disease were analysed
separately because these topics are not within the
scope of the curriculum for junior secondary
students.
(2) Attitudes towards dating behaviours. If the answer
is totally disagree (most conservative), the
subject will be given zero mark. Likewise, one
mark will be given to the answer of disagree, two
marks for the answer of agree and three marks
for the answer of totally agree. The total score
was obtained by summing up the responses to all the
items in the scale.
A high score is interpreted as reflecting a
liberal attitude towards dating behaviour and a low
score a conservative attitude.
(3) Self-acceptance. One mark will be given to each
answer reflecting high self-acceptance and zero mark
to each answer reflecting low self-acceptance. The
total score was obtained by summing up the responses
to all the items in the scale.
4.4 Samnle
Secondary school students were chosen as the
target group of this study because they are the ones who
are facing the greatest physical and emotional changes
in terms of sexuality at their age. Furthermore, the
target group of the Guidelines are secondary school
students.
Eight schools (schools involved in the pilot
study were not included) were invited to participate in
the present study. These included four schools
( Treatment School Group) which had conducted sex
education and claimed to have followed parts or all of
the scheme suggested by the Guidelines; and four other
schools( Non-treatment School Group) which did not
follow the Guidelines nor conduct any other sex
education programmes.
These eight selected schools were carefully
matched pairs. For example, one of the treatment
schools( with sex education) was a religious,
subsidized and co-education school; its matching partner
was also a subsidized and co-education school with the
same religious background; in addition, the subjects
taken by the students were matched. Since some of the
subjects such as Integrated Science, Biology, Human
Biology, Social Studies and Religious covered partially
some topics of sex education. Having received the above
subjects, students may gain better sex knowledge or have
changes in their sexual attitudes which would affect the
result of the study. Therefore, the subjects taken by
the students were carefully matched in order to ensure a
better comparison between the treatment and non-
treatment groups.
All of these eight schools were co-education
grammar schools, two were private schools and six were
subsidized schools; among them four were religious
schools. All of the Form two respondents took
Integrated Science, and Biology was taught to the Form
four respondents in three pairs of the four match
school groups; Social Studies, however, was not taught
in any of the above eight sample schools. One class
each from Form two and Form four of the eight
participating schools were selected to participate in
the study. The questionnaires were administered to
620 Form two and Form four students to obtain
information on their sex knowledge, sex attitudes,
self-acceptance and their opinions towards sex
education in secondary schools.
4.4.1 General Information of the Sample
The total number of students participating in
this study was 620. Among them, 308 (49.7%) were Form
two students and 312 (50.4%) were Form four students.
The age mean of Form two students is 13.42 (standard
deviation is 1.75) and the age mean of Form four
students is 15.78 (standard deviation is 2.06) There
were 309 (49.8%) Form two and Form four students who
had received sex education in their schools and 311
(50.2%) Form two and Form four students who had not
received any sex education in these schools.
All the four schools which had provided sex
education to their students claimed that they had
followed parts of the provisions in the Guidelines in
preparing their sex education materials.
The background of the participating schools
(with information on whether or not the schools have
provided sex education following the Guidelines to their
students), the number of students of each school
participating in this study, the ages and sex of the
participating students were shown in Table 1, 2 and
3 respectively.
Table 1: Background of participating schools
































































































4.5 Administering the Study
Schools were first contacted to see if they were
willing to allow their students to assist in completing
the questionnaire. Teachers teaching sex education and
several experienced researchers were consulted before
the revised questionnaire was finalised.
The questionnaires were administered to schools
in December, 1987. All Form four students were asked
to check their grades of Chinese, English and
Mathematics obtained from Junior Secondary Examination
Assessment (JSEA) in the previous year. The students
were administered with the questionnaire under normal
teaching classroom atmosphere by their subject teachers.
Before filling in the questionnaire, students were told
that all the information would be kept confidential.





every response to each question should
represent their own opinions or feelings
rather than the right or wrong answers
generally accepted by the public;
every question should be completed and
they are not allowed to discuss with other
students.
The time for completing the questionnaire was
thirty minutes. The completed questionnaires were then
collected and the results analysed.
4.6 Statistical Methods
The questionnaires were coded and all the data
from the questionnaires were entered into a data file
for computing. Then,the following analysis was carried
out.
( i) The reliability of the measurements of sex
knowledge, sex attitudes and self-acceptance
of the students in the present study were
calculated.
( ii) T-test was applied for testing hypothesis 1,2
and 5 in order to find out whether or not
there were group differences in sex knowledge,
sex attitudes and self-acceptance between
(a) treatment and non-treatment group;
(b) male and female students;
(c) Form two and Form four students.
(iii) Chi-square was used for testing hypothesis 3,
4 in order to find out whether or not there
were group differences in sex attitudes between
(a) treatment and non-treatment group;
(b) male and female students.
( iv) Two way analysis of variance (two way ANOVA) was
used for testing hypothesis 6,7 and 8 in order
to test whether or not there were significant
interactions in each pair of the multiple
variables as reflected by sex knowledge, sex
attitudes and self-acceptance.
( v) Correlation study was used for testing
hypothesis 9 in order to test whether or not
there were correlations between
(a) academic results and sex knowledge;
(b) sex knowledge and attitude towards dating;
(c) sex knowledge and self-esteem;
(d) self-esteem and attitude towards dating;
(e) academic results and sex attitude.
Chapter 5.
RESULT AND CONCLUSION
5 f1 Test Results of Sex Knowledge of the Students
5.1.1 There were only 37.7% of students who answered
the time of ovulation correctly and only 34.8% of
students who answered the place where sperm and egg
meet correctly. Furthermore, there were more than half
of the students who failed to give a correct answer to
questions about menstrual flow, the chance of
miscarriage of pregnancies and the relationship between
size of penis, the physique and sexual ability. The
percentages of students giving the 'I don't know' answer
were relatively high for questions on (i) relationship
between size of penis, the physique and sexual ability
(40.8%); and (ii) whether or not masturbation is
harmful to health (42.4%). Only 12.9% of the Form four
students were able to give a correct answer to the
most effective contraceptive method.
5.1.2 The mean score of sex knowledge was compared
between the group of students who had received sex
education (treatment group) and the group without sex
education (non-treatment group). The results showed
that there was no significant difference between the
mean scores on sex knowledge among treatment and non-
treatment groups obtained by Form two students. However,
there was significant difference (at 0.001 level) when
all (Form two and Form four) students' sex knowledge
scores among treatment and non-treatment groups were
compared. The result of the mean score for the Form four
students alone, showed that there was great significant
differences (at 0.001 level) between treatment and
non-treatment groups of Form four students. But there
was no significant difference between the mean scores
on sex knowledge concerning contraceptive methods and
venereal disease.
5.1.3 Apart from the factor of having received sex
education, the mean score of sex knowledge was compared
between the different sex. This is to find out whether
or not sex would contribute to the differences of the
mean score of sex knowledge. The results showed that
there was significant difference on the mean score of
sex knowledge between boys and girls for Form two
students and for the combined group of all Form two and
Form four students. In both cases, boys obtained higher
mean scores than girls.
5.1.4 In addition to the effect of having received sex
education, the mean score of sex knowledge was
compared between students at the lower (Form two) and
higher (Form four) education levels. This is to examine
whether educational level would contribute to the
difference in mean scores of sex knowledge. The results
indicated that students at higher (Form four) education
level have more sex knowledge than students at lower
(Form two) education level (significant difference at
0.001 level).
5.1.5 Two way Analysis of variance (2 way ANOVA) was
used to test for interaction among education level (Form
two and Form four), sex (male and female) and treatment
(receiving sex education)on sex knowledge. There was no
interaction between sex and education level, nor between
sex and treatment in terms of sex knowledge. However,
there was significant interaction (at 0.01 level)
between education level and treatment with respect to
sex knowledge; education level and treatment worked
together in their influence on gaining sex knowledge.
The interaction was shown in Fig. 1.
Fig. 1 Interaction between education level and








The graph (Fig. 1) shows that sex knowledge of
Form 4 students has increased after receiving sex
education. It also shows that sex education has no
effect on increasing the students' sex knowledge at Form
2 level.
The results of sex knowledge of the students
are tabulated as follows (Table 4- 9).
Table 4: The number and percentage of students giving
(i) correct answers and (ii) the 'I don't









































































Table 5: The number and percentage of Form four students
giving correct answers to Q16 to Q19.
( N= 312)
Question No. Number and percentage(%) of














Table 6: Analysis of scores of sex knowledge between
treatment group and non-treatment group
Forms treatment N mean S.D. t-value Remark






























non-treatment group 306 5.96 2.78
F.4) treatment group 300 6.90 3.04
-3. 91




The scores for Ql-6 and Q16-19 (questions on
contraception and VD) were also included.
The scores for contraception and VD alone
(Q16-19) were compared.
Table 7: Comparison of sex knowledge between male and
female students.




















































The scores for Ql-6 were compared.
The scores for Q16-19 (questions concerning
contraception and VD) were compared.
Table 8: Comparison of sex knowledge between Form two
and Form four students.











Table 9: Measurement of interactions among education
level, treatment and sex in terms of score on
sex knowledge








606 44.94 1 44.94 7.02
584 0.059 1 0.059 0.007(n.s.
566 5.333 1 5.333 0.721(n.s.
n. s. no significant difference
P 0.01
The results show that sex knowledge of the
students is not adequate. Sex education has increased
the sex knowledge of Form four students (excluding sex
knowledge on contraception and venereal diseases), but
not for Form two students. Male students obtained higher
mean scores on sex knowledge than girls, but there was
no sex difference on sex knowledge at Form four level.
5.2 Test Results of Sex Attitudes of Students
5.2.1 Q7- Qll of the questionnaire (Appendix II)
concerning with the students' sex attitudes were
analysed as below.
Result obtained from Q7 reflect that 84.0% of
the students prefer not to change their gender but 14.7%
would prefer the other gender if heshe were allowed to
choose.
As shown in the result obtained for Q8, 49.8%
of the girls accepted their menstrual cycle while 45.1%
felt that menstruation was troublesome and annoying,
3.1% of the girls indicated their unwillingness to
accept the cycle.
The students' attitudes towards pornography
reading was assessed by Q9. The results show that 13.1%
of the students liked (10.2%) or very much liked
(2.9%) reading pornography, 33.1% of the students did
not quite like reading pornography while 51.8%
disliked reading pornography. On the whole, 286
students (46.2%) indicated that they read pornography.
The reasons behind pornography reading was
assessed by Q10. 29.4% of the students said that they
read pornography because they enjoyed reading
pornographic pictures and articles, 58.0% said that
they were thinking of gaining sex knowledge and
21.7% said that they read pornography because of
peer group pressure. There were also 17.1% of the
students who indicated other reasons for reading
pornography, although these reasons were not specified.
Result of students' attitude towards dating:
78.1% of the students disagreed that they need not
listen to adults' advice during dating between ages 14
to 16. And over 80% of the students disagreed that
dating should begin at the age of 12. Over 60% of the
students disapproved of premarital sex and 80.2% of the
students disapproved of casual premarital sex. 80.3%
of the students disapproved of a 14-year old teen going
steady with a friend of the opposite sex, and 7 6.3% of
the students disapproved of kissing during the first
date.
In summary, the students were rather
conservative towards dating and premarital sex. They
were even more conservative towards causal premarital
sex which was absolutely disapproved by 40.8% of the
students.
5.2.2 The mean score of the dating scale was compared
between groups. There was no significant difference on
the mean scores of the dating scale between the
treatment group and the non- treatment group. Both
groups have a rather conservative attitude towards
dating. There was significant difference (at 0.001
level) on the mean scores of dating scale between
boys and girls. Boys obtained higher mean score than
girls. It reflects that boys have more liberal
attitudes towards dating. The results obtained showed
that there was no significant difference on the mean
scores of the dating scale between Form two and Form
four students.
2 way ANOVA was used to test for interactions
among education level, sex and treatment with respect to
the dating scale.
There was no interaction between education level
and treatment, sex and treatment, as well as sex and
education level with respect to the scores of dating
5.2.3 There was no significant difference on the result
of sex acceptance, attitudes towards menstruation and
pornography reading between the treatment and non-
treatment group.
There was significant difference on the self-
acceptance of being a woman or a man and attitudes
towards pornography reading between boys and girls.
27.6% of the females did not accept their sex
whilst only 4.7% of the males did not. Boys liked
reading pornography much more than girls.
The results of sex attitudes of the students
are tabulated as follows (Table 10 -22)
Table 10: Sex acceptance of students.( N= 620)
!Students' preferences Number Percentaae(%)
not to alter gender








Table 11: Girls' attitude towards menstrual cycle.
( N= 255)
Girls' attitude Nninbor Percentaae(%)
accept their menstrual cycle
felt that menstruation is
troublesome and annoying


































to gain sex knowledge











Table 14: Analysis of scores of the dating scale
between treatment group and non-treatment
group.
N mean S.D. t-value
non-treatment group 298 7.79 3.96
treatment group 303 7.29 4.12
1.53(n.s)
n.s. no significant difference
Table 15: Comparison of scores of the dating scale
between male and female students.
Sex N mean S.D. t-value
M 330 8.58 4.04
F 252 6.09 3.55
7.77
P 0.001
Table 16: Comparison of scores on the dating scale
between Form two and Form four students.
Form N mean S.D. t-value
F. 2 299 7.24 4.32
F. 4 302 7.84 3.73
1.83(n.s.)
n.s. no significant difference
Table 17: Comparison of acceptance of one's sex between








264 86.3 42 13.7
treatment group
(N= 306)







Table 18: Comparison of acceptance of menstrual cycle
by girls between the treatment and non-
treatment groups.









54 48.2 55 49.1 3 2.7







Table 19: Comparison of the attitudes towards


















5 1.6 31 10.2 98 32.2 170 55.9







Table 20: Comparison of acceptance of one's sex























Table 21: Comparison of the attitudes towards
















16 4.7 60 17.8 143 42.3 118 34.9







Table 22: Measurement of interactions among education
level, treatment and sex in terms of score on
dating scale








601 61.46 1 61.46 3.79(n.s.)
582 27.84 1 27.84 1.898(n.s.)
561 1.385 1 1.385 0.095(n.s.)
n.s. no significant difference
The students were conservative towards dating
and premarital sex. Sex education did not change the sex
attitudes of students. Male students were more ready to
accept their sex than female students and male students
had a more open attitude towards dating than the female
students did. Male students also liked reading
pornography more than the female students did.
5.3 Test Results of Self-acceptance of Students
There was no significant difference on the
mean scores of SEI between (i) the treatment and non-
treatment group, (ii) male and female students, (iii)
Form two and Form four students.
2 way ANOVA was used to test for
interaction among education level, sex and treatment on
self-esteem.
There was no interaction between education level
and treatment, sex and treatment, as well as sex and
education level with respect to self-esteem.
The results of self-acceptance are tabulated as
follows (Table 23- 26).
Table 23: Analysis of the scores of SEI for the
treatment and non-treatment groups.






n.s. no significant difference
SEI is referred to the self-esteem Inventory
Table 24: Comparison of scores of SEI between male and
female students.










n.s. no significant difference
Table 25: Comparison of scores on SEI between Form two
and Form four students.










n.s. no significant difference
Table 26: Measurement of interactions among education
level, treatment and sex in terms of score on
SEI








593 28.90 1 28.90 1.45(n.s.)
574 5.46 1 5.46 0.27(n.s.)
553 23.603 1 23.603 1.116(n.s.)
n.s. no significant difference
Sex education has no effect on increasing
students' self-esteem. There was no significant
difference of self-esteem between (i) male and female,
(ii) Form two and Form four students.
5.4 Interpretation of the Result of Correlation Study
Since nearly half of the Form two students did
not know their academic performance in terms of position
in their respective classes, therefore, only Form four
students were classified into three different groups
according to the results of the scaling test. The
students were classified into three groups according to
the following criteria.
( i) High achievers- Students passed in all Chinese,
English and Mathematics subjects (Grade E or
above), with at least two credits or above (Grade
C or above).
( ii) Average achievers- Students passed in all
Chinese, English and Mathematics subjects (Grade
E or above).
(iii) Low achievers- Students who failed with one or
more subjects (Grade F or below).
(a) The coefficient of correlation (r) between academic
results and sex knowledge was calculated to be
-0.1027 and P 0.05. Therefore, the null hypothesis
of no correlation between academic result and sex
knowledge was not rejected.
(b) The coefficient of correlation between sex
knowledge and dating scale was calculated to be 0.1960
and P 0.001. The correlation was not due to chance.
And the correlation was statistically significant though
its correlation value is small. Therefore, there was low
correlation between sex knowledge and attitude towards
dating.
(c) The coefficient of correlation between sex
knowledge and self-esteem was -0.0228 and P 0.05.
Therefore, the null hypothesis of no correlation
between sex knowledge and self-esteem was not
rej ected.
(d) The coefficient of correlation between self-esteem
and attitude towards dating was calculated to be -0.079,
P 0.05. Therefore, the null hypothesis of no corre¬
lation between self-esteem and attitude towards dating
was not rejected.
(e) The coefficient of correlation between academic
result and attitude towards dating was calculated to be
0.0163, P 0.05. Therefore, the null hypothesis of no
correlation between academic result and attitude towards
dating was not rejected.
(f) The coefficient of correlation between academic
results and attitude towards premarital sex was cal¬
culated to be -0.0519, P 0.05. Therefore, there is
no correlation between academic results and attitude
towards premarital sex.
The results of the correlation study was
summarized in Table 27.























n.s. no significant difference
P 0.05
P 0.001
The correlation studies showed that there was only low
correlation between sex knowledge and attitudes towards
dating; the correlation between the other variables are
statistically insignificant.
5.5 The results obtained from the present study
supported hypothesis 2(i), 2(iii), 3(i), 4(i), 5, 6(ii),
6(iii), 7, 8 and 9 and rejected hypothesis 1, 2(ii),
3(ii), 4(ii) and 6(i).
5.6 Test Results on the Opinions of Students towards Sex
Education
5.6.1 The students' opinions towards sex education
were discussed through Q13, Q14, Q15, Q23 and Q24 of the
Questionnaire (Appendix II). The results are high¬
lighted as below.
20.3% of the students considered sex education
very important, 55.3% considered sex education
important, 21.1% thought that it was not important and
2.6% thought it was totally unimportant.
Concerning methods by which sex education should
be taught, there were a higher proportions of
students preferring a formal teaching of sex education
(54.7%), seminars (47.7%) and filmsvideo presentation
(47.7%).
The eight topics related to sex education most
often chosen by students are 'sex knowledge', 'the
concept and attitudes towards sex', 'venereal diseases',
'falling in love', 'How to get along with the opposite
sex?', 'the meaning and correct attitude towards
marriage' and 'growth of foetus.
5.6.2 There was significant difference on the opinions
towards the importance of sex education between male and
female respondents. 25.1% of boys considered that
sex education was very important to them while only
13.7% of the girls considered that sex education was
very important.
The results are tabulated as follows (Table 28-
31)
Table 28: The importance of sex education.( N=620)
















Table 29: Teaching methods of sex education
preferred by students.( N= 620)
Teaching methods Number Percentage(%)
seminar
films video presentations
through leaflets on sex education
small group discussion
individual councelling























concept and attitude towards sex
venereal disease (VD)











how to bring up children?
relationship among family members
changes and cares during pregnancy
premarital sex
how to say 'NO' to request from
the opposite sex.
homo s exuali ty
menopause
information on institutesagencies
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Table 31: Comparison of the opinions towards the

















85 25.1 171 50.4 74 21.8









5.7 Students' Opinions towards the Sex Education
Programme Conducted in Their Schools
Only 1.0% of students thought that their schools
had provided very adequate and informative sex
knowledge to them, 5.18% thought that the sex knowledge
provided by their schools was adequate and informative.
In contrast, 32.4% regarded that the sex knowledge
provided by their schools was only marginally adequate
and informative and 17.5% said that the sex knowledge
provided by their schools was neither adequate nor
informative.
In the aspect of the usefulness of sex education
in helping students to make decision on matters relating
to sex, 4.2% of the students considered that sex
education had been very useful, 14.2% agreed that was
useful. However, there were 24.3% of the students
who indicated that sex education was of little use in
helping them to make such decisions and 13.3% believed
that sex education in their school had not contributed
in helping them to make such decisions.
The result shows that 19.4% of the students
thought that they had gained adequate or very adequate
terminology through their schools' sex education
programme to enable them to communicate with others
(e.g. parents, counsellors) in both the psychological
and physiological aspects of sex. There were, however,
10.4% of the students who thought that they were
handicapped in the use of terminology concerning both
the physiological and psychological aspects of sex.
Most schools (41.4%) provided no or only
occasional opportunities for their students (boys and
girls together) to discuss freely and exchange ideas in
the sex education programmes. Only 1.9% of the students
said that their schools had provided a lot of such
opportunities and 11.0% said that there were a few such
opportunities.
The results are tabulated as below.
Table 32: Treatment group students' opinions towards
their schools' sex education programmes.
(N= 309)
Number Percentage(%)
a) Conveying information on sex
knowledge
1.very adequate and informative
2.adequate and informative
3.marginally adequate and in¬
formative












b) Usefulness in helping students

















c: Learning of terminology concerning
both the psychological and physiological
aspects of sex to enable better
















d) providing opportunities for students
(boys and girls together) to discuss
freely and exchange ideas in the sex
education programmes
1. a lot of opportunities














5.8 Main Sources of learning Sex Knowledge
66.0% of the students said their main source of
sex knowledge was newspapers or magazines, 47.6% from
television or films, 42.4% from school and 41.1% said
that their main source was from friends. Furthermore, it
was found that only 5.0% of the students had talked with
either of their parents about puberty.
The results are tabulated as follows.
























Table 34: Topics discussed with father mother.
( N= 620)
















5.9 Reliability of the Study
The item mean of the sex knowledge instrument
ranged from 0.41 to 0.62; the average of corrected item-
total correlation ranged from 0.26 to 0.39, the
Cronbach's alpha coefficients of reliability ranged
from 0.63 to 0.76.
The item mean ranged from 0.41 to 0.62,
reflecting that the questions were neither too difficult
nor too easy. The average of corrected item-total
correlation of questions 1 to 6 ranged from 0.34 to
0.39, confirming the acceptable level of the
discriminative power of the items. The reliability
coefficient alpha also reached an acceptable level,
hence, the instrument for measuring sex knowledge of
students is reliable.
5.9.2 The item mean of the Dating Scale used in this
study was 0.94, the average of corrected item total
correlation was 0.46 and the Cronbach's alpha
coefficients of reliability was 0.81. The average of
corrected item-total correlation of 0.46 confirmed that
the discriminative power of the items had reached an
acceptable level. The reliability coefficient alpha was
high (0.81), hence, the instrument for measuring
attitude towards dating is reliable.
»
5.9.3 The item mean of the SEI in this study was 0.54,
the average of corrected item—total correlation was 0.29,
and the Cronbach's alpha coefficients of reliability
was 0.76. The average of corrected item-total
correlation was 0.29 and confirmed that the items were
discriminative. The value of Cronbach's alpha (0.76) was
considered high, hence, the instrument for measuring
self-acceptance is considered reliable.
The reliability of the instruments are given
below (Table IS- 37}
Table 35: Item analysis of the instrument for measuring
sex knowledge.
The InstniroTt N item- item avonge of reliability fiJvmiHrriiTwr



























Ql-6 and Q16-19 refer to the question numbers oi
consisted of sex knowledge questions or
contraception and venereal disease which were
exnected to be taught at senior forms)
The standardized item alpha is closely related
to alpha. In essence, each item are standardized
by dividing them by the standard deviation of
the item. This is to ensure the accuracy of the
instrument and hence provide validation data for
+-he» -incl-riimpnt.
The corrected item total correlation is a
modified item total correlation index which is
applicable to all types of items to check the
consistency of the items within a certain
instrument. The average of corrected item uotal
correlation is obtained by dividing the sum of
the corrected item total correlation with the
item number.
Table 36: Item analysis of the instrument for















601 0.94 0.51 0.46 0.81 0.81
















593 0.54 0.18 0.29 0.76 0.75
In summary, the reliability of the measurement
in the present study reached an acceptable level and the
results obtained were reliable.
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5.10.1 Sex education as conducted according to the
guidelines has the effect of increasing students' se?
knowledge, but only at Form four level while such effect
was not observed in students at Form two level.
5.10.2 The result showed that students did not have
adequate sex knowledge. This was exemplified by the
fact that they did not have clear concepts about
masturbation, genital size, time of ovulation etc.
Students were especially inadequate in sex knowledge
about contraception. Form four students have better
understanding of sex knowledge than Form two students.
In addition, boys showed better understanding of sex
knowledge than girls.
5.10.3 There was no significant difference on the
attitudes towards (i) acceptance of one's sex, (ii)
menstruation, (iii) pornographic reading and (iv) dating
between the treatment and non-treatment group. The sex
attitude of students did not change after receiving sex
education. Therefore, sex education has no effect on
changing students' attitude.
5.10.4 Boys were more able to accept their sex. The
majority of the boys said that they would not alter
their gender whilst there were more than one-fifth of
the girls who would wish to alter their gender if it
were possible. Only about half of the girls accepted
their menstrual cycle.
5.10.5 More than half of the students claimed that they
did not like reading pornography. Among the students who
had read pornography, more than half claimed that they
wished to gain sex knowledge from the
pornography. There were much more boys than girls who
liked reading pornography.
5.10.6 The students were generally rather conservative
towards dating and premarital sex. Boys had more liberal
attitude towards dating.
5.10.7 The self-acceptance of students did not
increase after receiving sex education. There was no
significant difference of self-acceptance between
(a) Form two and Form four students and (b) male and
female students.
5.10.8 There was no correlation between
( i) academic results and attitude towards dating;
( ii) academic results and sex knowledge;
(iii) self-esteem and attitude towards dating;
( iv) sex knowledge and self-esteem.
There was correlation between sex knowledge and
attitude towards dating but the correlation value was low,
5.10.9 The majority considered that sex education was
important, they wished sex education could be conducted
through a formal curriculum.
5.10.10 There were sex differences on the sex education
topics most often chosen by students (Appendix III). The
boys were more interested in topics such as
contraceptive methods, sexual desire and pornography.
The girls were more interested in the growth of a
foetus, the changes and care during pregnancy and
relationship among family members.
5.10.11 Students were not satisfied with the sex
education programme provided by their schools. Only a
small minority of the students agreed that their
schools had provided adequate and informative sex
knowledge to them. Only about one quarter of the
students agreed that the sex education in their schools
had helped them to make decision on matters
relating to sex. Furthermore, more than one third
(35.6%) of the students claimed that they did not learn
adequate vocabulary about sex from their schools' sex
education programme. Only a small minority of students
claimed that the sex education programme offered
opportunities for them to exchange views freely and
openly on sexual matters between the different sex.
Nearly half of the students did not give their comments
on the sex education conducted by their schools.
5.10.12 Most of the students gained their sex knowledge
through the mass media. Only a small minority of the
students talked about puberty with their parents.
5.11 Limitation of this Study
1. Random sampling could not be applied in this study,
because some of the school principals were too
conservative on sexual matters and declined to let their
students to help completing the questionnaire. In the
pilot study, three out of the six principals had refused
to assist in having their students complete the
questionnaire for one reason or the other. In addition,
due to the limitation of manpower and resources, the
sample in the present study consisted of only co-
education grammar schools and only Form two and Form
four students in the sample schools. Therefore, the
results obtained may not be representative of all
secondary schools or students in Hong Kong.
2. It was difficult to test without prejudice how well
students could communicate with others on sexual
matters. Only indirect and self-perceived answers from
the students were used for analysis. It was also
difficult to assess the students' decision making
capability. Again, self-perceived answers from the
students were used in this study for analysis purpose.
Self-reporting method may not be objective enough in
getting results because the data collected may not be
true. A reliable result could be obtained only when the
respondents were cooperative and honest.
3. The instruments used in this study have not been used
in surveys in Chinese society, they were adopted from
western society. Their validities have not been
established. What the writer could do is to compare the
results with the findings obtained in similar research
carried out by the FPAHK.
4. All of the sample schools which conducted sex
education claimed that they followed parts of the
guildlines. It was rather difficult for the teachers who
taught sex education to assess the percentage coverage
of the guildlines and the assessment would be subjective
and may not be reliable. One better way to find out the
percentage coverage of the guildlines and how deeply the
topics were treated would be through interviewing the
teachers. However, due to limitation of manpower and
resource, this was beyond the capability of the
writer.
5. The result obtained in this study showed no
significant effect on the change of attitudes and
increase of self-esteem. It appeared that the sex
education conducted in the sample schools did not put
adequate emphasis on providing a positive sex attitude
and self-esteem. However, as change of attitude and
self-esteem might take time, the result could not
exclude the possibility of a delayed effect which has




6.1.1 Students do not have adequate sex knowledge,
especially on contraceptive method. The same finding was
reported by the FPAHK (1983 and 1986). This might be due
to the fact that education in Hong Kong Secondary School
is examination oriented, Sex education is not in any
examination syllabus, thus the school authorities and
teachers tend to put less emphasis on the teaching of
it. As a result, students cannot gain adequate sex
knowledge under the existing situation.
6.1.2 It is interesting indeed to learn that sex
education conducted in schools has increased their
students' sex knowledge to some extent; its effect on
sex attitude is negligible. This may be attributable to
the fact that the sex education programme only has
effect on the cognitive domain; the affective domain of
the students has not been influenced; or because the
present sex education programme emphasises mainly the
biological aspect but neglects the area of sex
attitudes and self-acceptance. It is also possible
that change of knowledge is often an immediate result
of education whilst the change of attitudes usually
takes longer time; hence, a delayed effect may be
resulted after a period of time.
6.1.3 The present sex education programme does not have
any effect on changing sex attitude and self-esteem of
the students. This reflects that the sex education
programme has not been successful in achieving its aims.
It is further supported by the finding that the students
were not satisfied with the sex education conducted in
their schools. Again, this might be due to the fact that
schools have not put much emphasis on the teaching of
sex education simply because it is not a subject within
the syllabus of public examinations. Besides, teachers
might be hindered by the Chinese cultural taboo so that
they themselves are not willing to teach the students
about sex and they are neither well prepared nor well
trained to cope with the teaching of sex education.
6.1.4 Students have not benefited from the sex
education programme in improving their communication
skills. Students are given only a few or no
opportunities to discuss freely and exchange ideas
between the two sexes. Furthermore, they have not been
able to learn adequate sexual terminology through their
sex education programme for communication with others.
This might be possibly because the teachers are
themselves embarassed when they are teaching sex
education and are reluctant to use Chinese terms or
vocabulary about sex.
6.1.5 The treatment group students were asked to give
their opinions towards the sex education programmes
conducted by their schools. There were, however, nearly
half of the students who did not give any comments on
the sex education conducted by their schools. On the
contrary, there were many non-treatment group students
who had answered the question. This phenomenon strongly
suggested that the students themselves are not very
clear as to whether or not their schools have provided
sex education to them.
6.1.6 More boys than girls accept their own sex. A
similar result was found by the FPAHK (1983). Such
finding may be attributable to the fact that men are
superior than women in Chinese society. They have better
educational chances and promotional chances than women.
More importantly, Chinese parents generally would expect
to have a boy in the family to continue the family name.
Futhermore, there are half of the girls who do not have
a correct attitude towards their menstrual cycle. This
may result in a negative attitude towards their own sex.
6.2 Recommendation
6.2.1 A successful sex education should be able to
convey a positive and responsible sexual attitude to
students. The findings of this study showed that the sex
education in Hong Kong has negligible effect in changing
attitudes. This suggests that sex education should be
improved particularly in providing the teaching of more
positive and responsible sexual attitudes. Teaching of
'values' is considered by many sex educatiors as the
main objective of sex education (McCormick et al,1985;
Rienzo,1981; Tucker,1985).
6.2.2 The heart of sex education is to improve the
decision making skills in order to bring about
responsible sexual behaviour. Since high self-esteem is
closely related to responsible decision making, (Kenney
Orr, 1984; Powers, 1977), a successful sex education
should have the effect of increasing students' self-
esteem (Juhasz,1983). The findings suggested that the
sex education curriculum in Hong Kong should put more
emphasis on increasing students' self-esteem.
6.2.3 The majority of students gain their sex knowledge
through mass media because sources of sex knowledge are
not adequately available, so that they have to turn to
alternative sources such as pornography. This finding,
in addition to the findings that students' do not have
adequate sex knowledge, indicates an urgency for schools
to provide adequate and correct sex knowledge to
students. If schools could satisfy the students' needs
on knowing their sexual development, it is expected
that fewer students would seek sex knowledge from
improper sources.
6.2.4 The present study showed that there are sex
differences on the preference of methods of teaching
sex education and also boys and girls have different
interests in the content of sex education (Appendix
III). This information could be used in planning the
sex education curriculum to fulfill the different
requirements of boys or girls. A successful sex
education should be a programme tailored towards
adolescents' needs (Maslach, Kerr, 1983).
6.2.5 The Education Department encourages sex education
to be conducted through a hidden curriculum. A hidden
curriculum requires the coordination of different
subject teachers involved in the teaching of sex
education. In this respect, it would be difficult to
require all of the related subject teachers to have a
correct and uniform perception and enthusiasm in
teaching sex education.
A formal sex education, on the other hand, has a
lot more advantages over a hidden curriculum. At least,
the Education Department could train a team of qualified
sex educators to conduct the curriculum and the quality
of the sex education would be controlled and monitored
more effectively. In addition, a formal sex education
curriculum could fulfill the students' requirements and
a better teaching result would be obtained.
6.2.6 Gaining better communication skill is one of the
objectives of sex education (Klein, Belcastro
Gold,1984). Communication skill is important for
adolescents to discuss comfortably with the other sex in
sexual matters, so that their pressure and tension on
sexual matters could be released. It appears to me that
schools should have a more liberal attitude towards the
conducting of sex education and provide more chances
for their students to discuss sexual matter under the
guidance and supervision of teachers. As such, students
could improve their communication skill, gain positive
and responsible sex attitude through group discussion.
Furthermore, group discussion is one of the most
effective activities of the sex education courses
(Rogers, Merriam Munson,1983).
6.2.7 Teacher training is essential in producing
qualified teachers in teaching sex education. Clawar
(1977) points out that sex education teachers must be
unusually knowledgeable, sensitive and skilful.
Obviously these qualities have to be acquired
through special training.
The perceptions teachers have of a given
curriculum, such as the purposes, emphases and
effectiveness, often have a enormous impact on what
they actually transpires in the classroom (Rogers et al,
1983). A well trained sex educator is far more likely to
have a clear and correct concept of the purpose,
emphases and effectiveness of the sex education
curriculum which he she is going to convey to the
students. It is believed that sex education would be
improved if more teachers are to realize the importance
of sex education and at the same time are relaxed and
interested in their teaching (Trost, 1985).
On the contrary, if the teachers have not
received adequate teacher training, they are likely to
be diffident and embarrassed in teaching sex education.
Such incorrect attitudes towards sex would be
transmitted to students indirectly and hence produce a
negative result. This is supported by Moseley (1982)
who points out that teachers lacking in sex knowledge
are reluctant to teach it. Furthermore, Clawar (1977)
points out that many teachers recognize their need for
special training before teaching sex education. In this
connection, being insufficiently prepared has become
the most common reason for resistance to teaching sex
education.
To conclude, adequate teacher training is very
important to ensure a successful sex education
programme. It is most often suggested that a formal and
well-organized sex education training programme should
be developed by the schools colleges of education in
order to start a high quality sex education programme
for the students.
6.2.8 Only a small minority of students said that they
usually talked about puberty with their parents.
This reflects that Chinese parents are extremely
conservative on sexual matters. Once again, I have to
reiterate that parents should also play their role as
sex educators, so that their childern might gain a more
positive and responsible sex attitude (Darlings
Hicks,1982; Strouse Fabes, 1985, Walters and Walter,
1983). To this end, I would think that schools should
upgrade their sex education by conducting talks for the
parents to teach them some terminology of sex and to
encourage them to discuss sexual matters with their
children.
6.2.9 According to the results of the study, the sex
education programme conducted in the sample schools is
not effective in achieving its aims.
My suggestions for upgrading the quality of sex
education in Hong Kong are summarised as below:
( i) provide adequate sex knowledge according to
students' needs,
( ii) put more emphases on the teaching of values.
For example, concepts such as justice, love, norm
and ideas about morality should be taught.
(iii) help students increase their self-acceptance,
( iv) teach adequate vocabulary on sexual matters, and
( v) provide more opportunities and encourage boys
and girls to discuss more openly and freely on
sexual matters.
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Appendix I
Content of Sex Education Curriculum Suggested By The
Guidelines of Sex Education in Secondary Schools
1) Sex education should include
factual information and moral
guidance. For example:
a) respect for one's sexual
identity;
b) sense of responsibility
for one's sexual behavior;
c) the value of good family
relationship;
d) respect for and tolerance
of those with different
sets of values.
2) A well-balanced sex education
programme should include:
a) teaching accurate knowledge
about human sexuality and
family life;
b) developing better decision¬
making and communication
skills;
c) teaching of a consistent
system of values.
3) The main teaching objectives of the
Guidelines includes:
a) to give pupils a clear
understanding of the basic
physical and biological
aspects of human development;
b) to inculcate a sense of
responsibility for personal
behaviour and an appreciation
of the effects one's behaviour
may have on others;
c) to provide opportunities for
the free and frank exchange
of views between the sexes,
thereby encouraging a greater
awareness and appreciation of
matters of personal and inter¬
personal interest and significance;
d) to help pupils discover the
significance and responsibilities
of love, marriage, parenthood
and family life; and
e) to teach pupils the vocabulary
needed for open communication
with parents, counsellors, and
other adults with regard to the
physiological and psycological
aspects of the sexes.
4) In order to assist schools to implement
an effective sex education programme, a
scheme of work is suggested and schools
may adopt part of it or incorporate it
entirely.
a) For junior secondary level (F.l-3),
suggested topics in the scheme of
work include:
i) physical and emotional
growth;
ii) family life; and
iii) relationship with friends
of the same and opposite
sexes.
b) For senior secondary level (F.4-5),
the suggested topics in the scheme
of work are similar to those found
at the junior level but they are
treated in greater depth in senior
forms.
5) It is suggested that schools should set
aside a minimun of 10 periods (7 hours
per year) for the teaching of sex
education topics at junior secondary
level. At the senior secondary level,
an average of 30-35 periods (about 20-
23 hours) are required to complete the
sex education programme.
Axmendix II
敎 育 硏 究 問 卷
本 問 卷 以 不 記 名 方 式 收 集 資 料 ， 硏 究 中 學 生 的 性 知 遨 、 性 態 度 及 自 我 覲 ， 所 有 資 料 絕 對
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在 月 經 來 臨 前 兩 星 期
月 轾 來 趄 之 前 一 天
不 能 預 剷 ， 在 月 經 週 期 內 任 何 一 天 均 有 可 能
不知道，






女 性 自 己 希 望 懷 孕
女 嚏 的 孑 體 健 康 淸 况
精 子 在 月 經 邁 期 的 何 時 進 入 女 性 膻 內
性 交 次 数
不 知 道




















月 經 所 流 的 血 ， 是 汚 穢 的 ， 一 定 要 定 時 排 出 體 外 ， 才 可 以 箱
持 身 鳢 鍵 康 。
精 子 能 逗 留 在 女 方 體 內 一 至 兩 天 ， 若 遇 到 卵 子 ， 仍 能 使 女 方
成 孕 。
意 外 或 沒 有 計 劃 的 懷 孕 比 有 計 蓟 的 懷 孕 更 容 易 發 生 流 產 。
陰 莖 的 大 小 與 身 裁 及 性 能 力 有 直 接 的 關 係 。
性 愁 念 是 人 類 正 常 恣 念 的 一 種 。
夢 遺 是 正 常 的 生 理 現 象 。
臼 潘 〔 自 射 ） 是 舍 損 害 身 體 健 康 的 。
假 如 你 可 以 選 擇 自 己 的 性 別 ， 你 會 選 擇
現 在 的 性 別
另 外 一 種 倥 别
答 案 襴
0, 1. 1 r? 4 5 R
0,2. r n 4 £ e
Q.2 n 4
Q r : i i i
















曰 菸 叼 王 埋 現 家 ， 表 不 … 以
— 汗 臃 項 叼 爭 ， 但 汊 胥 選 揮
丄 节 又 汪 比 艿 汪 爲 韵
‘一' 一- - ―‘‘‘，一―參. . ―――曠
f 7=
II ii V





跃 阅 頊 巴 淸 刊 初 叼 尿 囚 萣 【 … 選 芕 巧
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想 獲 得 性 知 識
好 朋 友 及 同 學 都 喜 歡 閱 讀 色 情 刊 衫
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㈧ 我 常 常 希 望 自 己 是 另 外 一 個 人
㈤ 在 面 對 一 群 人 時 ， 我 總 難 以 湯 所 欲 言 。
10
山 ） 在 同 輩 中 ， 我 很 受 注 目
⑻ 做 我 是 頗 不 容 易 的 〔 我 的 日 子 不 好 過 〕
( ？ ) 他 人 常 常 附 和 我 的 主 意
㈣ 我 曾 多 次 想 離 開 家 莛 ， 去 獨 立 生 活
㈤ 我 的 相 貌 ， 不 如 一 般 人 的 好 看 。
⑴ 心 中 有 事 ， 我 多 半 會 說 出 來 。
⑴ 對 於 工 作 ， 我 常 感 氣 銨 ， 難 堅 持 到 底 。
㈤ 如 可 能 的 話 ， 我 會 盡 量 在 多 方 面 自 我 ②
㈦ 對 我 來 說 ， 下 决 心 不 是 一 件 太 難 的 事
㈣ 在 家 中 ， 我 容 易 感 到 不 快 樂
㈣ 我 需 要 相 當 長 時 間 ， 才 能 遒 應 新 事 物
10
( ？ ) 我 的 感 受 ， 通 常 都 披 人 重 視 和 關 注
、 1 I I 33 1“
⑻ 我 對 生 活 茫 無 頭 緖
( 幻 我 對 自 己 缺 乏 ( ！ 心
⑴ 工 作 常 常 困 擾 着 我
( ！； ) 我的家人了解我
⑵ 我 不 如 普 通 人 的 受 別 人 喜 愛
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小 組 討 論
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派 發 性 敎 育 小 册 子
個 人 輔 導
放 電 影 ， 錄 影 帶
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玄 口 ： 狄 闩 沐 任 巴 沾 兰
性 病
避 孕 方 法
胎 兒 的 成 長
更 年 期
婚 姻 的 意 義 及 態 度
如 何 與 異 性 交 往
同 性 戀
嫌 爱
性 觀 念 、 態 度
如 何 培 育 子 女












提 供 性 輔 導 的 機 搆
性 知 識
懷 孕 後 的 變 化 及 護 理
壯 欲 今1-11
婚 前 性 行 爲
家 庭 關 係
色 情 刊 物
個 人 衞 生 ‘
如 何 拒 絕 異 性 的 性 要 求






I‘ 1 V 1 1x4







I I 9 “71‘~- 9
I 』 但 趙 干 刀 仁











1. ‘ 癱 瘓
以 上 均 可 有
r
V” “7 31
愈邊91 I .1 9 -—1. 7 1‘ 1 I “1 I 3 I 1-“ 7











II 12 13 4
n if? r? M
11 r? r t





i i i ] 112
c c
0 1 n n n
0. n n 31 41
0 2 3




LI r r n r n
0 24
0. 27.





者 妄 甜 的 亩 洁
3. 80
初 中 敎 育 證 書 上 所 列 成 績 （ 等 級 〉
+211







i M 4油 普通 2
允此山甜从右站的也由 1-
« 友 小 券 奴 时 3
從 性 敎 育 課 程 中 所 學 到 的 有 關 甬 性 心 理 及 生 理 方 面 的 名 詞 ， 是
,31 1 2 9
社 M 5
3
右 一 此 通 会 浪 鵾 4
0,24 rr r? f3 [~4








0 r if if i
( i it i i
i 1 1 1
)i n n n
問 耗 ：
Appendix III





























marriage (The meaning of
marriage and the correct
attitude towards marriage)
How to get along with the
nnnoRi t=» coy- 9
homosexualitv
falling in love
the concept and attitude
towards c:oy
I.How to bring up children?
..How would a couple main¬









































218 64.7 165 65.0
111 32.9 84 33.1
127 37.7 85 33.5
73 21.7 56 22.1








































































169 49.6 118 46.5
119 34.9 80 31.5
65 19.1 75 29.5























Sex Education in Secondary Schools
I refer to your letter dated 21 October 1987 and would like
to inform you that the school list you requested for is not available.
As the name of the 'Guidelines on Sex Education in
Secondary Schools' suggests, the book aims at providing mainly some
guiding principles and advice on the implementation of sex education
in schools and it is not a syllabus for schools to follow. However,
based on the information we have obtained so far, a large proportion
of secondary schools have made reference to the 'Guidelines' in
planning their sex education programmes and they have found the
'Guidelines' useful.
If in case you require other information related to the
implementation of sex education in secondary schools, please contact
Miss W.N. BAU, Senior Inspector of Schools, of the Social Studies
and Health Education Section on 5-839296
Yours sincerely,
(C.L. HO)
Deputy Chief Inspector of Schools
(Curriculum Development)
CLHtt


